Quality is at the heart of any education and training system. It influences what trainees learn, how well they learn and what benefits they draw from their education and training. Whether a particular education and training system is of high or low quality can be judged in terms of input, output and process. Until recently, however, much discussion of educational quality has been centered on only system inputs in terms of the provision of teachers, educators, teaching materials and other facilities, and on output in terms of trainees' achievement. Little or no attention is given to the teaching-lear ning process, the dimension which involves what really happens in the classroom. This study thus, aims at finding out the extent to which innovative approach to teaching and learning are employed in the Ethiopian primary teacher training classrooms, to identify the factors that affect its implementatio n, and to recommend better ways and means for further improvement. In conclusion the study found that traditional lecture methods, in which teachers talk and students listen, dominate most classrooms. The common obstacles to the employment of innovative methods of teaching as found out by this study are: the Ethiopian tradition of teaching, lack of institutional support, and learning resources, teachers' lack of expertise, inappropriate curricular materials and student teachers' lack of prior experience to actively participate in the teaching and learning process.
Background of the study
Effective teaching and learning requires the use of different methodologies and strategies to meet the demands of the learners. The challenge is to find new ways and strategies to stimulate and motivate the creative abilities of today's generation who have varied set of orientations towards learning than the learners in the past. The traditional 'chalk and talk' approach with the students as recipients of knowledge may not be suitable for today's generation. The approach does not provide opportunities for students to interpret, organize and transfer knowledge to solve authentic problems. It is true that students must do more than just listening and note taking: They must read, write, discuss, or be engaged in solving problems. Most important, to be actively involved, students must engage in such higherorder thinking tasks as analysis, synthesis, and evaluation This is why in schools throughout the world there is a movement from learning that is made up of facts to a new model i.e. active-learning which emphasizes understanding, making connections in the world around us, collecting and using information in active manner (Leu, 2000:10) .
We should think of active-learning first and for most in terms of students being intellectua lly active. By intellectually active we mean that teachers do not simply expect students to memorize and repeat facts. Teachers should expect students to use information critically and analytically. Nardos (2000:87) has pointed out that, in active learning the learners have a marked degree of freedom and control over the organization of learning activities. Usually these activities involve problem solving, inquiry and investigational work etc. Similarly, Aggarwal (1996:96) has mentioned that the basic purpose of education is to enable the learners to adapt in a society, which is full of problems. Not only social life is full of problems but there are problems and puzzling situations, which are normal features of a child's everyday life in school as well. Therefore, it is very important that problem solving skills should be encouraged in school learning. On the basis of this philosophy, the Education and Training policy of Ethiopia gives due emphasis to strengthening the individual's and society's problem solving capacities at all levels. As stated in the ETP: (1994:7) one of the objectives of education is "to develop the physical and mental potential and problem solving capacity of individuals by expanding basic education for all".
What is Active Learning?
Active learning is a broad strategy that includes such techniques as substituting active-lear ning exercises for lecture, holding students' learning responsibility for the materials that have not been (Leu,2000) .
The growth of active-learning as stated by Nunan (1991:11) "… signifies a paradigmatic shift from the transmission model of teaching to a process oriented, participatory model, seeing learners as active agents in their learning and teachers as researchers of their work." From the above argument supported by different scholars, it can be realized that active-learning is an essential element in education that have received a universal importance and it is a method of educating students that allow them to participate in class. It takes them beyond passive listeners and makes them to take some direction and initiative during the class. Frazee et al. (1995:80) state that the training of teachers is a crucial factor among others that affect the implementation of active learning, because the teacher is the final decision maker in regard to the actual learning opportunities provided to the students. The best designed curriculums as well as the poorest owe ultimate success or failure to the quality of the teachers' planning and implementation. In other words, according to Frazee et.al, if teachers lack knowledge of the teaching (active learning) method which requires new roles and commitment, implementation will be seriously hampered. Hence, provision of in-service teacher training is essential to acquaint teacher trainers with new teachinglearning methodologies, which are learner-oriented (active learning). If the expectation that learners should be the agents of change is taken seriously; the capacities this work requires of them should be considered carefully, current practice; pre-service and in-service teacher education should be examined critically, and ways to enhance teachers' learning across their careers should be explored more (Mukalel, et al, 1999:301) . In line with this idea the Education and Training Policy of Ethiopia emphasizes new teacher education and training packages which are strongly practice-oriented at all levels of training, so that graduating teachers attain the necessary skills and a positive attitude in the application of variety of methods (ICDR, 1998: 40) . In general, even though, the policy advocates active learning, there is a gap between theory and practice. Thus, teacher education needs to model class room teaching skills and methods that reflect and go in line with the Education and Training Policy. 
Teacher Education and Active Learning

The Problem
In Ethiopia, as indicated in the Education and Training Policy document of the Transitio na l Government (TGE, 1994:4) , the previous curriculum design and instructional processes suffered from old and traditional approach and therefore the current curriculum calls for emphasis on active learning and teaching. The policy document entitled as "Teacher Education System Overhaul (TESO) program which was introduced in 2003, among other major programs, one emphasizes the implementation of participatory, active-learning in the pre-service and in-service programs of teacher education (MoE, 2003:31) . However, little attempt is made by the policy document and other subsequent education and training strategy documents to give elaborations and to indicate how it can be translated in the teachinglearning process at the classroom situation. Thus, learner-centered is most commonly understood for what it is not. Even education personnel at different levels are only phrasing around the term without mastering it and thereby providing support system for teachers, which is just only half the battle. Under such circumstances, curriculum designers, textbook writers, teacher training institutions, education experts, and teacher educators all followed their own way in translating learner-centered approach into practice. Thus this study attempts to find out how far the learner-centered approach is being employed in the Ethiopian primary teacher training institutes and what challenges teacher educators encounter while implementing it.
The Research Questions
The study attempted to answer the following research questions:
1. How is learner-centered approach being employed in the Ethiopian teacher training institutes? 
Purpose of the Study
The main purpose of this study is to assess the quality of Ethiopian pre-service primary teacher education from the perspective of teaching strategies employed by teacher trainers. To this end, the study aims at analyzing the extent to which student-centered approach (active learning strategies) is perceived and practiced among teacher trainers and trainees. In addition, the study aims at exploring; the teacher trainers' perceptions and institution related variables militate against the implementation of active learning student-centered approach (active learning strategies). Ultimately, its findings are meant to help teacher educators, researchers, key educational policymakers and other education experts, to explore possibilities of developing more effective ways of utilizing active learning approach at intuition training level.
Methodology
This study is an explanatory study of quality of education in relation to quality of training, and a descriptive survey method is used in the study.
Data Sources
The sources of data were different groups of respondents that consist of college teacher educators and student teachers. Moreover, curriculum materials, training modules, and classrooms were used as data sources. Questionnaires and observation were used as instrument for collecting data.
Sampling Procedure
The research was conducted in Hawassa College of Teacher Education. The primary teacher education in Ethiopia is delivered in cluster modality. There are four cluster areas such as: language, social science, natural science and aesthetic. Two classrooms were randomly selected from each cluster. Two teachers and 15 students from each cluster (8 teachers and 60 students) were randomly selected to fill in the questionnaires. Furthermore, four training modules one from each cluster were selected and evaluated and observation of classrooms were made in order to substantiate the data.
Presentation and Analysis of Data
Before discussing the data related to the major questions, a summary of characteristics of the subjects is presented here. The intended information for this study has been gathered from two groups; namely, instructors and students of Hawassa Collage of Teacher Education. A total of 68 respondents were 39 -55 included in the study. Sixty of them were students and eight of them were instructors. Two instructors are qualified first degree holders and the rest six have second degrees. All of them have taken courses on general method of teaching. As far as training on active learning is concerned, almost all of them have special training and six of them have gone through the Higher Diploma Program. Students on the other hand, reported that they have started attending methodology courses in the collage and practicing active learning.
Questionnaire Result
Using the instructors' and students' questionnaire, responses about their perceptions of active learning were calculated and presented below. The data taken from the surveys were analyzed in line with the research questions. In analyzing the perceptions of instructors and students on active learning, the questionnaire entitled "Knowledge and experience on active learning" served as the primary source of information. Active learning demands that teachers not only be experts in their fields, but also that they understand how students learn. It is a challenge for teachers to accept an active learning approach. As can be seen in 
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It is not only instructors' perception that affects the effective implementation of active learning instructional method. The perceptions and expectations of students also affect how learning is viewed and how teaching is organized. In relation to this, 14 items were presented to students to find out their perceptions and their prior knowledge about active learning. In table 2 item 1 states "I believe that learning depends on previous understanding". In responding to this item 55% of the students showed Table 2 , the respondents were asked whether they believe active learning motivates them to learn. In responding to the item, the majority of the respondents (73.3%) replied that they strongly agree with the idea, and 25% of them again showed their agreement. And the mean value of the responses indicates strong agreement. Learning by "doing" is a theme that many educators have stressed since John Dewey's convincing argument that students must be engaged in all active quests for learning new ideas. Students should be presented with real life problems and then helped to discover information required to solve them. In line with this, respondents were given an item which states "I believe that active learning is learning by doing." The majority of the respondents (68.3) answered that they strongly agree with the assumption. The mean value of the responses also shows that the respondents strongly agree. Item 10 which says: "I believe that active learning prepares us for participation." This issue was supported by the majority (66.7%) of the respondents. The mean value of the responses is between "Agree" and "strongly agree". The grand mean value of the responses of the students is between "Undecided" and "Agree". Most instructors and students seem to have positive attitudes towards active learning. The grand mean values of instructors 3.5 and students 3.8 are tending to the value for "Agree". Hence, the two groups have perceived active learning positively. But, the observation result reflects that they do not implement active learning in their classrooms. The next part shows us a comparison of the instructors' and students' responses on the extent to which active learning is implemented. A comparison between the responses of instructors and that of students was made to determine the relationship between their implementation of active learning in their classrooms. The researcher also compared the average responses and mean values of instructors and students for each of the specified questions as shown in table 3. According to the percentage and the mean values obtained, there is a difference in the implementation of active learning between instructors and students. For example, problem solving approach (one of the strategies) of active learning is reported by instructors to be frequently used whereas students pointed out that they use it sometimes. Brainstorming is again reported to be used always by the instructors but students said it is implemented only sometimes. The observation result however, revealed that both 'Problem solving' and 'Brain storming' are rarely used in the classrooms. The mean value for debating is (4.0) for instructors, and it is (2.8) for students; i.e.
instructors reported that they implement it frequently but the students claimed that they see it It is no wonder that the shortage of time (item 2) in applying active learning is indicated as one of the major factors. This factor was selected as a serious one by 41.7% of the students. Some students' dominance and the design of the teaching module are also assumed to negatively affect the implementation of active learning. Accordingly 40% and 58.3% of the students proposed these factors respectively as serious problems. The other factor proposed as a hindering factor to implementing active learning is instructors' lack of knowledge and experience on active learning and their tendency to use lecture method. Thirty eight percent of the students identified this factor as the most serious problem in the use of active learning. Many researchers pointed out that time constraint is the major factor to consider in implementing active learning. For example, Capel et al (1995) , explain that, some teachers dislike active learning simply because it brings an extra demand in the planning, preparation and evaluation. They believe that time table constraint pressurizes active learning. Likewise, 30% of the students pointed out that the time table is the most serious problem in the implementation of active learning.
Observation Result
The observation was conducted by the researcher and his co-observer and the result of observed cases were added up and presented in the following table. 39 -55 indicates that the classroom lay-out is not arranged to facilitate active learning. The physical environments of the classroom do not reflect the required condition for active learning practices. Availability of instructional materials in classroom is the major factor to enhance the whole process of education. Whereas in table, 9 the observation result indicates that in 78% of the observed classes, there was no instructional material. Moreover in 100% of the observed classes, the instructors do not use instructional materials. To sum up, the utilization of instructional materials in the observed classes was found to be at a minimum level. This might be due to lack of resources to be used. observation result, only 33% of the instructors check and give constructive feedback to students' work.
Table6. Classroom Condition
In an active learning classroom however, classroom assessment motivates the learners towards their learning. (TESO, 2003) 
Conclusion
The Ethiopian government has taken quite a number of measures particularly aimed at improving quality of teacher education and training. However, despite the concern for quality education and training, it is found out that traditional lecture methods, in which teachers talk and students listen dominate most classrooms. The common obstacles and barriers to the employment of active learning in Ethiopian teacher education classrooms are the Ethiopian tradition of teaching and learning, lack of institutional support and learning resources, teachers' lack of expertise, inappropriate curricular materials and student teachers less preference to actively participate in learning due to lack of prior experience.
